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FOREWORD

On August 12, 1999, Michigan Governor William Mi%lliken signed into law
Public Act 307. Under the provisions of Section 1l of this Act, the Michigan
Department of Education was given a mandate to undertake: (1) the planning
and development of a statewide program for periodic and comprehensive assess-
ment of educational. progress, and (2) the immediate assessment of certain
basic skills at one or more grade levels during the 1999-70 school year.

The August 12 signing by Governor Milliken represented the culmination
of seven montns of effort on the part of the State Board of Fducation and
its staff. Recognizing the scarcity of reliable information concerning the
progress of education in the State of Michigan, p>rsonnel in the Department's
Bureau of Research, early in 1949, began developing a series of staff papers
outlining the problem and suggesting alternative solutions. These ideas were
articulated publicly in three memoranda from the State Superintendent to mecm-
bers of the State Board of Education. On April 23, 1949, the State Board of
Education responded by directing the Superintendent, to prepare and submit
appropriate legislation for the periodic assessment of educational progress
in the public elementary and secondary schools of Michigan. The State Legis-
lature's subsequent response was embodied in Section 1l; of Enrolled Senate
Bill 68 which, upon the Governor's signature, became Act 307.

Since August 12--and even prior to that time--the assessment effort has
received fairly wide coverage in the news media. A general outline of the
purposes and procedures of the program received wide dissemination in a
recent departmental publication: Purposes and Procedures of the Michigan
Assessment of Education, Assessmeni Report No. 1. 1his publication related
the background of the assessment program; developed a rough outline o the
assessment activities to take place during 1949-70; and included a general
description of the major evaluation questions which are to be addressed in
Michigan's initial statewide assessment effort.

This publication is the second in a series of reports designed to provide
legislators, educators, school board members and citizens with information
regarding the Michigan Statewlde Assessment Program. It is the purpose of
this report to provide a summary of progress in assessment, and to set forth
in some detail many of the actual mechanics of the program for 1959-70.

John W. Porter
Acting Superintendent
of Public Instruction
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ACTIVITIES AND ARRANGEMENTS FOR THE 1969-70
MICHIGAN ASSESSMENT OF EDUCATION

Introduction

An Assessment Report Number One (Purposes and Procedures of the Michigan
Assessment of Education) was distributed during August and September of 1567,
This report reviewed the need for additional evidence on a statewide basis
concerning public elementary and secondary education, set forth some o the
assumptions and criteria that have guided the formulation of plars for assesc-
ment, and generally outlined the activities that are to take place during the
1969-70 assessment program.

It was stated that the principal goals of sssessment are to provide re-
liable and meaningful information on the outcomes and the correlates of edu-
cation and to provide a basis for improved educational decision-making in
the state of Michigan over tiwe. Specific questions to be addressed during
the initial assessment effort are as follows:

1l-a. What is the present level of educational achievement and its
correlates in Michigan?

1-b. What is the present level of educaticnal achievement and its
correlates within Michigan's geographic regions and community types?

2-a. Do districts {or schools) that score high (or low or average)
on achievement also score high (or low or average) on the correlatec
of educational performance in Michigan?

2-b, Do districts (or schools) that score high (or low or average)
on achievement also score high (or low or average) on the correlates
of educational performance within Michigan's geographic regions and
community types?

3. VWhat are the scores of each of Michigan's districts on achieve-
ment and its correlates; and how do these scores compare with state,
regional, and community type averages?

L. What is the present level and distribution of educational
achievement and its correlates within the state's large school
districts?

5. What changes over time may be noted in the answers to the above
questions?

Assessment Report No. One, in briefly and tentatively outlining the
purposes and procedures of Michigan's program, emphasized plans for a two-
phase assessment effort: (1) an immediate assessment of education in terms
of basic skill achievements during 1969-70; and (2} the development of a
more comprehensive assessment program for the state in other Jmportant goal
areas. It is the purpose of Assessment Report No. Two to describe the
progress that is being made in each phase of the program and to address
specific details concerning the basic skills program for the current school

year,
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REPORT OF ACTIVITIES UNDER WAY

As of December 10, significant progress has been made in the preparations
for the 1959-7C Assessment of Basic Skills. The following specific accemplish-
ments constitute perhaps the most visible evidence of that progress.

1. Selection of Local and Intermediate District Coordinators

Coordinators have been designated in every K-12 local district; and in
every intermediate school district in the state, a contact person has been
appointed. Certain intermediate districts serving non-X~12 schools have also
agreed to coordinate the assessment activities in those districts.

A1l coordinators and rontact persons serve in a liaison capacity by re-
ceiving information about assessment from the Bureau of Research of the
Michigan Department of Education and from Educational Testing Service and by
relaying it to those in the local school who need it. They will also provide
a channel >f communication for questions about assessment that must be directed
to the Bureau.

Local District Coordinators have ths further responsibility of preparing
district staff to administer the assessment battery to pupils, distributing
materials received from ETS, collecting and returning or destroying materials
according to directions to be supplied, of preparing any reports required to
accompany the returned materials, and of attending regional assessment meetings.

A mailing list of Local District Coordinatoers and Intermedia'e District
Contact Persons has been prepared. This list will be used by both Educational
Testing Service and the Bureau of Research for appropriate communications to
Coordinators and Contact Persons.

Seven statewide regional meetings took place during late November and
early December to provide information to Local District Cooridinators and to
Intermediate District Contacts concerning (a) an overview of the assessment
program, (b) assessment activities for 1959-70, and (c) the implementation of
the basic skills program. These meetings took place in the Lansing, Flint,
Detroit, Kalamazoo, Grand Rapids, Traverse City and Marquette areas.

2. AD HOC Assessment Battery Specifications Committee

Despite the severe time limitation under which the 19.9-70 program was
set into motion, it was deemed essential that some review be made of the
instructional objectives that would guide the selection of the content of
the basic skills battery. To that end, a special committee was selected by
the Michigan Department of Education to review the proposed test specifica-
tions drafted by Educational Testing Service. Serving on this ad hoc Assess-
ment Battery Specif.cations Committee which met on September 16, 1539 were:

+ Mrs. Betty Bailey, Teacher, Lansing
. Mrs. LaVon Bleisener, Parent, Lansing (PTA)

+ Mr. Thomas Cook, Teacher, Detroit
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+ Mr, Edwin Gray, Superintendent of Schools, Willow Run
« Mrs. Catherine Jackson, Teacher, Inkster

« Dr. C. Philip Kearney, Associate Superintendent, Michigan
Department of Education

« Mr. William Loadman, Research Consultant, Michigan Depart-
ment of Education

Mr. Karl Ohlendorf, Assistant Executive Secretary for
Instruction, Michigan Education Association

. Mr, Dwight Smith, Curriculum Consultant, Michigan Depart-
ment of Education

. Mrs. H, B. Toretta, Teacher, Sault Ste. Marie

. Mr. Douglas Ward, President, Michigan Education Association

. Dr. Thomas P. Wilbur, Coordinator, Program Evaluation, Michigan
Department of Education

3. Technical Advisory Group

The Bureau has on its staff a number of persons with graduate training
in educaticnal measurement and research., Nevertheless, to insure that the
assessment program reflects sound planning and that the assessment staff
has access to knowledge about advanced and proven technicues in measurement,
a Technical Advisory Graup has been selected to suggest alternative solu-
tions to possible assessment problems and to review the draft plans of the
Bureau staff.

The members of the Technical Advisory Group are all recognized widely
for their competence in the field of Educationzl Measurcment and Evaluation.
Serving on the Committee are:

+ Dr. Henry Dyer, Vice President, Educational Testing Service
+ Dr. Robert L. Ebel, Professor, Michigan State University

»  Dr, William Firman, Assistant Commissioner for Research and
Evaluation, New York State Department of Education

. Dr. Whlliam A. Mehrens, Associate Professor, Michigan State
University

+» Dr., J. Alan Thomas, Director, Midwest Administration Center,
University of Chicago

On November 17 the Technical Advisory Group was assembled for a meeting
at Kellogg Center, Michigan State University, with representatives from Edu-
cational Testing Service and the Bureau of Research., This meeting was con-
cerned with a critique of current progress, planning of proposed analyses,
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planning of proposed reporting, and possible future directions for assessment.

li. Citizens Committee on Goals

The legislature, in its charge to plan a periodic and comprehensive
assessment of educational progress, did not attempt to define the goals of
education against which progress should be measured, beyond the stipulatioa
that the Department of Education shall provide for an annual measure or
measures in the basic skills. Yet unless some agreement can be reached
concerning those goals and some understanding of their relative 1mportance,
no meaningiul assessment of educational progress can be made.

Therefore, a Task Force on Goals has been proposed to the State Board
of Education to develop and draft a statement of the educational goals
against which the assessment program is to measure. It is further proposed that
this draft statement be reviewed by & committee of distinguished citizens
representing a broad spectrum of the people of Michigan. With pericdic review
and amendment as needed, such a statement of goals can provide necessary and
appropriate guidance in the selection and development of instruments needed
to implement the charge of the legislature.

Specific Details

The services of Educational Testing Service of Princeton, New Jersey,
have been secured to assist the Department of Education in devising, ad-
ministering, scoring, and analyzing the assessment batteries and data-
gathering instruments. The basic skills batteries--one for grade L, another
for grade 7--will be short versions of conventional basic skills achievement
batteries, similar in most other respects to those in common use.

As one result of this shortening, the achievement batteries will require
only 100 minutes of actual working time plus 20 minutes for each pupil to
complete a questionnaire on socio-economic background and avsitudes and
aspirations. A second result of the shortening is that the scores of
individual pupils will not be reliable enough for reporiting. But the scores
of groups of pupils will be reliable and meaningful. Note that it is the
scores of groups (in a building or a district) that will be reported back
to local schools.

Details of the program are presented below in question and answer form:

1. Who will administer the assessment battery? The assessment battery
will be administered by the classroom teacher in most typical fourth grade .
settings. In the seventh grade the battery may be administered in class-
rooms by teachers (with periods extended to accommodate the length of the
testing period) or by a principal or counselor to a large group assembled
in a cafeteria, library, or (if adequate lighting and work surface are
present) in an auditorium.

Where the pupils to receive the battery are grouped for instruction with
pupils who are not to receive the battery, special groups should be formed for
test administration. And where the pupils to receive the battery are scattered
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over a wide geographic area in srall groups, it may be advisable to
transport them to a single location convenient for the administratior.
In the latter case, the Local Distric{ Coordinator may be the appropri-
ate person to administer the battery.

The persons chosen to administer the battery should be selected
and notified well in advance of the administration date and must te
supplied with the necessary materials, and trained in their use.

2. When will the assessment battery be administered? The last
two full weeks in January have been designated for administering the
battery, i.e.,, January 19-30, 1970, inclusive. The directions for
administering the battery have been written on the assumption that the
battery will be given on two consecutive mcrning sessions ¢f approxi-
mately 90 minutes respectively.

While few limitations are jimposed on the scheduling of the battery
within thie designated period, a number of considerations should be borne
in mind.

a. By scheduling the bhattery early in the two-week reriod,
time will be left to hold a2 make-up administration for any
who missed one or both of the regular administrations.

b. It is generally believed that pupil performance on achieve-
ment batteries ls adversely affected bv "Monday morning stupor",
"Friday afternoon itch", by the pre- and post-game excitement
of athletic contests, and so forth. Te¢ the extent that these
conditions can be predicted, it seems wise to schedule the
battery to avoid them if possible.

Many districts will find that the mornings of January 20 and 21 will
be the best times to schedule the regular administration, with the make-
ups being held the corresponding mornings of the following week. But
each district will need to review its own calendar to determine the best
time for its own pupils.,

3. When will the assessment materials be mailed and to whom? To
whom will they be returned?

a. In all K-12 districts the assessment battery and accessory
materials will be mailed on or about December 22, 1969, by Educational
Testing Service (ETS) of Princeton, New Jersey, to a Local District
Coordinator (LDC} who has been designated by the Superintendent.

b, In non-K-12 districts the matsrials will te sent by ETS 2n or
about December 22, 1969, to the appropriate Intermediate District Contact
Person who will perform the functions of the Local District Coordisator
for the non-K-12 districts in the Intermediate District. In a few of the
larger non-K-12 districts, a Local District Coordinator has been designated
who will receive materials directly from ETS.

¢. A school coordinator will be appointed by each Local District
Coordinator for each building within the district., The school coordinator
is responsible for all materials supplied to him by the Local District
Coordinator.




d. After the administration, the assessment batteries and answer sheets,
beth used and unused, are to be returned to the Local District or Intermediate
District Coordinator from whom they were secured. That Coordinator will be
responsible for 111 materials supplied to him.

L. What information will be requested in addition to basic skills responses?
In addition to taking the four basic skills sections of the battery at his grade
level, every pupil will be asked to complete a brief gquestionnaire containing a
‘7ariety of multiple-choice gquestions, some dealing with biographical information
(e.g., Are you & (a) boy, or (b) girl?); some dealing with socin-economin factor-
(e.g., Does your family have a washing machine?) and some dealing with attitndies
and aspirations (e.g., Do you expect to graduate from High School?). Each pupil :
will also be asked to supply some identifying information on the answer sheet,
including his name, date of birth (month and year) and a special code number to
be supplied through the Local District Coordinator.

5. Who will, and who will not, receive the assessmeni battery? The Michi-
gan Assessment of Basic Skills Battery shall be administered to public scinol
students in the fourth and seventh grades. Those receiving itinerant services
(e.g., hard of hearing, physically handicapped, educable mentally retarded,
emotionally disturbed and those with speech impediments), besides receiving
instruction in the regular class program in the areas of reading, English, and
mathematics, are to take the assessment battery.

All pupils currently assigned to and receiving instruction in special
classes for the handicapped in the content areas of reading, English, and
mathematics shall be excluded from the administration of the assessment battery.

Pupils in non-graded programs who are identifiable as fourth or seventh
graders should be included in the assessment. Pupils whose grade level cannot
be determined should be included if they are in their fourth or seventh yrar
beyond kindergarten.

Shared-time pupils should be included in the assessment if they are in
public schools for instruction in the basic skills. If only certain basic
skills are taken in public schools, the pupil may (1) be included in only
those areas in which he receives public school instruction, ur (2) at the
option of the local district, be excluded from the assessment.

In schools which follew the practice of mid-year promotions and reten-
tions, some pupils at the fourth or seventh grade levels will be completing
the work of the fourth or seventh grace when the battery is given. Such
pupils should take the battery. However, they will be given special instruc-
tions for recording their status as end-of-grade level pupils.

6. Who will process and analyze the data? The Department of Education
has engaged the services of Educational Testing Service of Princeton, New
Jersey, to score the tests, analyze the data and prepare summary reports of
the results as prescribed by the State Department of Education for the state
as a whole, for each geographic region, each community type, each combination
of geographic region and community type, and each individual school district.
These reports will address the major questions posed above.

A number of supplementary and supporting analyses will be made by Edu-
cational Testing Service and by the Bureau of Research. It is intended that




the results of these analyses will form a basis of a brief series of
research reports.

7. When will the results be available? The first reports of results
of the 1969-70 assessment are projected for release about June 1, 1970.
The reports on this date include the statewide, regional, and community type
summaries; local district reports; and a report to the legislature. A
public report also will be released about June 1, 1970. Further reports
of additicnal analyses are to be published during the 1970-71 fiscal year.

8. Why are grades four and seven being assessed? Ideally, decision
makers should have some idea of children's educational performance as they
begin public education, as they proceed through it, and some measure of
pupil accomplishment near the end of both elementary and secondary education.
In this initial effort toward statewide assessment, a limited amount of
resources could be brought to bear upon the problem. Because of time and
cost considerations, two grade levels were chosen upon which to mount the
effort.

The fourth grade was selected bacause basic skills have been developed
to a point where differences are readily measureable and instrumentation te
assess student progress has been developed and is available. The progress
of individual pupils and of groups can be made clearly evident; yet the op-
portunity for effective remediation remains.

" Grade seven was selected because the complicating effects of later
high dropout rates do not enter the picture, and because formal instruction
in the basic skills subject areas is essentially complete at that point.
Nevertheless, some opportunity for remediation remains. Moreover, it may
be possible to document relative student progress when the fourth and
seventh grade scores are compared.

Clearly, other grades could have been selected and may yet be assessed
in future years.

9. How long will it take to administer the battery? The actual time
the student will be working on the battery is 100 minutes with approximately
20 additional minutes spent on a series of special items. Therefore, we
recommend the battery be split into two sessions. With the actual admini-
stering of the battery plus time for the distributing and collecting of
materials, reading of directions, etc., the first session should require 90
minutes. The second session should reguire 75 minutes for these same activi-
ties.

10. What steps are being taken to assure some degree of statewide
standardization in administration?

a. The Superintendent in each K-12 school district has been asked
to designate a Local District Coordinator (LDC). It will be the responsibil-
ity of the LDC to receive the materials, distribute them to buildings, train
the administrators, collect the used and unused materials (both the answer
sheets and the booklets), destroy the used and unused booklets and unused an-
swer sheets to protect the security of the content, and prepare for return to
Educational Testing Service (ETS) the used answer sheets, school coordinators
reports, and LDC reports called for in the Manual of Directions. In addition,
the LDC will answer (or relay to the Bureau or to ETS for answer) questions
that arise in his district concerning the program, the materials, or their
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intended use., Finally, he will certify to the Department of Education
that he has personally supervised (or performed) the destruction of the
designated secure materials.

b. In non-K-12 dirtricts, the functions of the Local District
Coordinator will, in general, be performed by a coordinator designated by
the Intermediate District Superintendent. An Intermediate District Contact
has been appointed in each of the 60 Intermediate Districts in the state.
However, these persons in Intermediate Dist-icts serving non-K-12 local ‘dis-
tricts will serve in a capacity similar to that of a LDC in the K-12 districts.

¢, Three manuals have been written to assist those individuals
concerned with the assessment program. Each manual attempts to delineate
the functions and tasks of the responsible individual. These manuals are:
(1) the Local District Coordinators' Manual; (2} the School Coordinators'
Manual; and (3) the Examiners' Manual. The procedures elucidated in these
manuals attempt to insure statewide standardization in the administration
of the assessment battery.

11. VWhav will be included in the battery? Each part of the basic
skills battery is composed of multiplz-choice questions that have been
selected to measure pupil progress toward specified educational objectives.
In this initial year of the program the content objectives were proposed
by Educational Testing Service, then reviewed and revised by the ad hoc
Assessment Battery Specifications Committee, the membership of which was
shown under the heading "Report of Activities Under Way".

The tests were assembled to reflect these specifications as closely
as possible, given certain inescapable limits of time and the size of the
pool of available test questions. The final draft of the tests vas sub-
jected to a careful editorial review and check against the test specifi-
cations by Bureau of Research staff members. It is the concensus of those
reviewers that the battery will adequately serve its intended purpose.

The general organization and timing of the questionnaire and basic
skills battery are shown in the table below:

BASIC SKILLS BATTERY: ORGANIZATICN AND CONTENT

GRADE FGUR GRADE SEVEN
Section Title No. of Questions Min. Allowed No. of Ques. Min, Allowed
1. Questionnaire 26 20 26 20
2. Vocabulary sC 20 50 20
3. Reading Lo 30 Lo 30

(continued on following page)

1 # not strictly time~
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BASIC SKILLS BATTERY: ORGANIZATION AND COMTENT (Cont.)

GRADE FOUR GRADE SEVEN
Section Title No. of Ques. Min. Allowed No. of Ques. Min. Allowea
L. English Expression (Ls) (25) (55) {25)
Part A -
Spelling 15 5 20 6
Part B -
Effectiveness of
Expression 10 7 10 7
Part C -
Grammar, Usage 10 5 13 [
Part D -
Punctuation,
Capitalization 10 7 1?2 6
5. Mathematics 30 25 30 25
Total Battery 191 120 201 120

The achievement measured and the types of questions used in each part
may be stated briefly as follows:

Section 1 Questionnaire collects biographical informa-
tion and reflects socio-economic
status and attitudes and aspira-
tions

Section 2 Vocabulary measures knowledge of meanings
of words and ability to perceive
relationships among words and
concepts through verbal analogy
items

Section 3 Reading considers reading achievement
with synonyms, vocabulary in
context, and paragraph compre-
henslon items

Section & Bnglish censiders English expression
Expression achievement with respect to
recognizing errors in spelling,
grammar usage, word choice,
idiom, capitalization, and
punctuation

Seciion S Mathematics considers mathematical achieve-
ment with respect to reasoning
and problem solving in arithme-
tic, algebra, and geometry ap-
propriate to the grade level




12. Will all distriets be included? Yes. All school districts with
pupils in grades four or seven attending public school are included in the
assessment program.

13. Are there national norms for the tests? No. The basic skills
battery has not been given to a nationally representative sample of pupils
so there are no national norms. But inzsmuch as the assessment battery is
intended for within-state comparison, the fact is not regarded as a dis-
advantage. The lhorms for the state of Michigan on the battery should be
superior st grades four and seven to any ever assembled.

1L. Will the assessment results be reliable for individual pupils?
No. No plans have been made to report the scores of individual pupils.
As was mentioned earlier, a shortened version of a full length battery is
being used so that the encroachment upon instructional time will be held
to a minimum. But this advantage was gained at the sacrifice of some pre-
cision in the individual pupil scores. Consequently, the indivicual scores
will not be reliable enough to warrant their use in reports to local schools.
For the purposes of assessment, the scores of groups of pupils must be re-
liable enough for reporting, and the length of the battery is considered to
be adequate for this even in very small districts.

15. How will the assessment results be reported? Two groups of reports
at each grade level are planned: One public--published by the Department of
Education showing the perfcrmance of large groups of pupils, of schools, and
of districts; the other, confidential--prepared separately for each distriect
with the assistance of Educational Testing Service.

The public reports will show the performance of schools and school dia-
tricts on the assessment measures as distributiovns of school and school
district averages. These distributions will be prepared for the state as
a whole, for each of four geographic regions, five community types, and
sixteen combinations of geographic region and community type (there are 23
categories, but only 16 reports since two of the community types do not
occur in two regions, yielding four erpty categories). More information
about these categories may be found under Question #16 and in the Appendix.
Another series of public reports will show how achievement is related to a
variety of input factors.

The confidential reports furnished to each district will show tae
average performance on each assessment variable for each public school
building in the district where the battery was given, aad a summary of the
same measures for the entire district. Separate reports will be prepared
for fourth and seventh grades.

16, Waat criteria were used in classifying districts according to
community type and geographic region? The raticnale used in establishing
community types 1s based on the factors of size (population) and economic
focal point. The following definitions establish the five community type
categeries:

Tyre 1 = Metropolitan Core: One o. nvore adjacent cities with a popu-
lation of 50,000 or more which serve as the economic focal
point of their environs.
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Type 2 =

€=

City: Community of 10,000 to 50,000 that serves as the
economic focal point of its environs.

Town: Community of 2,500 to 10,C00 that serves as the
economic focal point of its environs.

Urban Fringe: A community of any population size that
has as its economic focal point a metropolitan core or
a city.

Rural Community: A community lcss than 2,500,

Four Geographic Regions have been established. These are defined by
means of the descriptions listed below and illustrated in the map on the
following page:

Region 1
2

Wayne, Oakland, and Macomb Counties.

n

All counties in Southern Michigan that are south of and
including Muskegon, Kent, Montcalm, Gratiot, Midland and
Bay counties. This excludes Region 1.

All counties that are north of the above mentioned 1ine
and that are in the Lower Peninsula.

L = A1l counties that are in the Upper Peninsula.
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APPENDIX

Listing of Michigan School Districts

by Community Type and Region
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MICHIGAN SCHOOL DISTRICTS
GROUPED BY COMMUNITY TYPE AND REGION

I. Metropolitan Core Cities II. Cities, continued
BESESEL_L Efgifﬂl 2, continued
82-010 Dpetroit City Sch Dist 11-300 HNiles Comm Sch Dist
82-060 Hamtramck City Schs 78-110 Owosso Pub Sch Dist
§2-070 Highland Park City Schs 74-010 Port Huron City Sch Dist
631-030 Pontiac City Sch Dist 11-020 St Joseph City Sch Dist
81-020 Ypsilanti City Sch Dist
Region 2
- Region 3
81-010 Ann Arbor City Sch Dist ) T
13-020 Battle Creeck City Schs 04-010 Alpena City Sch Dist
09-010 Bay City Sch Dist 83-010 Cadillac Area Pub Schs
25-010 Flint City Sch Dist 37-010 Mt Pleasant City Sch Dist
41-010 Grand Rapids City Sch Dist 28-010 Traverse City Pub Sch Dist
38-170 Jackson Union Sch Dist
39-010 Kalamazoo City Sch Dist Region 4
33-020 Lansing Pub Sch Dist T
61-010 Muskegon City Sch Dist 21-010 Escanaba Area Pub Schs
61-020 Maskegon Hgts City Sch Dist 27-020 lronwood Area Schs
73-010 Saginaw City Sch Dist 62-170 Marquette City Sch Dist
55-100 Menominee Area Pub Sch
Region 3 17-010 Sault Ste Marie Area Schs
(none)
Pegion 4 Mi. Towns
Region |
(none) T
50-040 Anchor Bay Sch Dist
23-2[0 Holly Area Sch Dist
- 3-220 Huron valley Schs
. Cities 82-340 Huron Sch Dist
Pegion | 63-230 Lake Orion Comm Sch Dist
- 82-390 Northville Pub Schs
50-160 Mt Clemens Comm Sch Dist 63-110 Oxford Area Comm Sch Dist
63-100 Novi Comm Sch Dist 50-180 Richmond Comm Schs
62-100 Plymouth Comm Sch Dist 63-260 Rochester Comm Sch Dist
50-190 Romeo Comm Schs
Region 2 82-130 Romulus Comm Schs
- 82-430 Van Buran Pub Schs
L6-010 Adriar City Sch Dist 63-290 Walled Lake Cons Sch Dist
13-010 Albion City Schs
11-010 Benton Harbor City Sch Dist Region 2
70-010 Grand Haven City Sch Dist ”"
70-020 Holland City Sch Dist 74-030 Algonac Comm Sch Dist
56-010 Midland City Sch Dist 03-030 Allegan Pub Schs
58-010 Monroe City Pub Schs 29-010 Alma Pub Schs
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IiI, Towns, continued

Bedford Pub Sch Dist
Belding Area Sch Dist
Blissfield Comm Schs

Suchanan Pub Sch Dist

Cassopolis Pub Schs

Chesaning Union Schs

Coldwater Comm Schs

Corunna Pub Sch Dist
Croswell Lexington Comm S D
Dowagiac Union Schs

Dundee Comm Sch Dist

East China Twp Sch Dist
Eaton Rapids Pub Schs
Galesburg Augusta Comm S D

Harbor Beach Comm Sch
Hartford Pub Sch Dist
Hastings Pub Sch Dist
Hillsdale Comm Schs
Hudsonville Pub Sch Dist
lonia City Sch Dist

Area Schs

New Buffalo Area Sch Dist

Paw Paw Pub Sch Dist

Portland Pub Sch Dist

Saint Louis Pub Schs
Saline Area Sch Dist
Sebewaing Unionville Schs
South Haven Pub Schs

Region 2, continued
32-010 Bad Axe Pub Schs
58-030

34-080

46-040

47-010 Brighton Area Schs
117-310

79-020 Caro Comm Schs
14-010

23-030 Charlotte Pub Schs
81-040 Chelsea Sch Dist
73-110

25-150 Clio Area Sch Dist
12-010

78-100

76-080

14-020

58-050

76-030 Durand Area S